The 2 nd century CE was a period of the rising prominence of epideictic rhetoric represented by travelling professional speakers who gave ex tempore speeches, not rarely, in front of mass audiences of various social scales. The traditional curriculum of the elite rhetorical education was based on the forms of practice called progymnasmata. These were a set of common, repeating rhetorical techniques and patterns gradually increasing in difficulty and exercising written composition as well as public performance. Students were supposed to create their own variations on given themes to embrace the basic rhetorical skills on which they could draw in the further stages of their education or professional career. Apuleius, one of the most prominent intellectuals of this time, made use of progymnasmata not only during his study years, but also later in his career of professional speaker. This is most apparent from his Florida, a collection of excerpted speeches performed mostly in Carthage. In this paper, I pursue to present the variety of Apuleius' approaches to these exercises with regards to different purposes of particular speeches. My goal is to assess the significance of progymnasmata in elite education as well as in intellectual discourse in terms of continuity and variation.
Before analyzing the particular excerpted speeches collected under the heading Florida and Apuleius' treatment of progymnasmata in these, few words have to be said about how these rhetorical exercises worked in Greco-Latin tradition. As the name itself suggests, these were fundamental rhetorical schemes including a set of narratives, figures, and sayings which belonged to a common Greco-Latin cultural property. As such, they were an inextricable part of the elite discourse not only in antiquity, but also throughout the whole Middle Ages, even up to the verge of Modernity. 1 The origins of these techniques reach to the 4 th century BCE -the term progymnasma first appears in the handbook called Rhetorica ad Alexandrum which circulated under Aristotle's name but is now generally accepted to be a work of Anaximenes of Lampsacus.
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Most of the information we possess about progymnasmata comes from the preserved Greek treatises ranging from the 1 st century BCE to the 6 th century CE. The oldest extant treatise was written by Theon, however, earlier treatises which did not preserve certainly existed, as Theon mentions these in his work. Nevertheless, Theon's treatise is distinct from the other, with some variations in the sequence of the exercises, as well as its general purpose. Unlike the other treatises, it is not addressed to students but instructs teachers on how to implement each progymnasma into the curriculum, with emphasis put on their future practical use. From later periods we have treatises of Hermogenes, Aphthonius, and Nicolaus (the 2 nd , 4 th , and 5 th centuries CE). 3 Hermogenes' treatise has also been translated to Latin by Priscianus in the 6 th century CE under the title Praeexercitamina. Despite the long spans of time between the works, there is a great deal of unification and continuity among these. This confirms the uniform character of Greek and Roman rhetorical teaching.
Unfortunately, except for the above stated translation, we do not possess any Latin treatise exclusively dedicated to the use of progymnasmata. Still, there are plenty of accounts and indirect statements referring to these in the works of Roman authors, especially in Quintilian, Cicero, Suetonius, and in Pseudo-Cicero's Ad Herennium. There is no doubt that these rhetorical exercises were adopted mutatis mutandis in the Roman environment, in fact, these were usually first studied in Greek and only after that in Latin. 4 Quintilian treats these in more detail as exercitationes primae in the second book of his Institutio oratoria (including the list of basic types like narrationes, opus destruendi confirmandique, laus, vituperatio, locus communis, thesis, legum laus et vituperatio) , while he 1 The very same patterns can be traced e.g. in Christian hagiography, especially those of enkomion and topos. See Webb (2001: p. 312 ).
2 However, this also has been challenged; see Case (1996: p. 36) . Webb (2001: p. 294, n. 20) suggests that the term might have just as well referred to preparatory exercises in general, not to progymnasmata in the sense they are treated here. The handbook seems to have had some impact on later rhetorical teaching, as well -Quintilian probably mentions it in his Institutio Oratoria (Inst. 3.4.9) when speaking about the seven species of declamation based on their particular goals (exhortatory, discouraging, praising, derogatory, accusing, defending, and critical). There is no doubt, however, that the unified system of progymnasmata was consolidated already in the Hellenistic times and implemented into Roman elite education. For a comprehensive analysis of this continuity, see Celentano (2011: pp. 358-359) .
3 All Greek treatises are now newly available in the English translation of Kennedy (2003) . 6 Although there are no extant Latin treatises on this topic, we possess the set of model exercises collected by Libanius 7 in the 4 th century CE as well as several anonymous collections and a relatively high number of epitomes, commentaries, and scholia dealing with progymnasmata.
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The exercises were not designed only to practise students' art of written composition; they also prepared young aristocrats for the actual performance of the speech in front of very demanding audiences. Although structure and topics of the exercises were very much governed by the traditional model texts, they were, at the same time, subdued to constant re-working. In fact, variation and creative imitation were the key concepts of the rhetorical teaching, whereas students were encouraged to use their critical judgment to question or subvert the traditional concepts. 9 The mastery lied in the transformation of a seemingly worn-up theme or pattern into an authentic and appealing shape. This, however, also implied that the level of skills attained largely depended on the quality of a particular teacher. Moreover, not all students must have completed the whole sequence, as suggested by Morgan (1998: pp. 199-203) . It must also be mentioned, however, that progymnasmata may indeed have become mechanical and vacuous in the hands of bad teachers but this did not necessarily demean the usefulness and benefits of the whole system when applied in a proper way. The ancient scholars definitely had their reservations, too − both teachers of rhetoric like Theon or Quintilian obviously felt the urge to justify the practicability of such exercises and defend them against the criticism of those who regarded the endless reshaping of the texts as meaningless and sterile. For instance, Theon defends the uniformity of the practice as follows: Suet. Gram. et rhet. 4. 7 For the most recent translation of Libanius' collection, see Gibson (2008) .
For a detailed account of all source texts, see Heath (2002 Heath ( /2003 . 9 E.g. students were supposed to compose psogoi on famous heroes.
The key concept of the practice was continuity. This meant that the exercises were ordered in such a way that not a single one of them could be skipped or missed if one was to reach full rhetorical training, as each exercise was intertwined with the others.
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Such a rhetorical education was well unified throughout the Greco-Roman intellectual world and had a well thought-out structure which could be implemented in the curriculum from the early stages of education up to the most advanced levels of rhetorical education. The sequence usually started from the simplest exercises addressed to the beginners and gradually moved to the more complicated compositions requiring more advanced art of argumentation. Besides, the elements from the preceding exercises were constantly reiterated in the further stages of teaching. I state here the sequence according to the handbook of Aphthonius from the 4 th century CE, as it was definitely the most cited treatise, of which there are only slight variations in other preserved handbooks. All Greek terms are matched with their Latin equivalents: Despite their conformity, each exercise, even those most elementary ones, was designed so as to be applicable on multiple levels and never for one purpose only. In the first stages of study, teachers used the platform similarly to today's language teachingstudents approached the texts as grammatical units trying to isolate, analyse, or convert the basic grammatical concepts like case, number, direct/indirect speech, or voice. Later on, students proceeded to a more rhetorical mode of thinking and saw the texts rather as the patterns open to re-working such as paraphrase, abbreviation, amplification, transliteration, or translation. The ideal outcome was to achieve facilitas which, in rhetorical terms, denoted an ability to use appropriate and effective language in each situation. This virtue is often advocated by Quintilian as the principle goal of each orator: Importantly, the art of such a structured improvisation created not only skilled speakers but also critical listeners; thus, one of the essential goals of progymnasmata was to teach how to meet the expectations of the audience. Webb (2001: p. 291 ) pointedly remarks that the students used to recite their own compositions in front of their peers; this means that they were taught to establish a relationship with their audience from the very beginning of their training.
Apuleius' Florida, the central text of this paper, can be regarded a useful source in this context, too, even though it cannot be classified among rhetorical treatises or model rhetorical exercises. The 2 nd century CE Apuleius lived in was marked by increased significance of epideictic rhetoric which was one of the crucial characteristics of the Second Sophistic phenomenon. Anderson (1993: p. 47 ) even regards the exercises to be "one of the most characteristic cultural force in the formation of a sophist". This was the time when literature was more than ever viewed through the lens of rhetoric, while, at the same time, literary (especially poetic) features were often incorporated in speeches. It is 13 Quint. Inst. 10.1.1., 10.2.12. For an overview of Quintilian's teaching programme and the educational system he advocated, see Murphy (1990) . It must also be stated that for Quintilian and his contemporaries, the idea of a well-spoken orator was inevitably bound with the idea of a good man. This is, nevertheless, a principle which is hard to embrace nowadays, as discussed by Fleming (2003: pp. 106-107) . See also Hagaman (1986) who comments on the applicability of progymnasmata in today's teaching of rhetorical invention. Notably, he boasts about getting the best education possible, first in Carthage to master the rudiments, then in Athens to proceed in higher stages of education, and, finally, possibly also in Rome to train himself in the field of judicial oratory where he seems to have gained some important contacts for his later career. Apart from these, he likes to stress his travels through the Mediterranean − he mentions his visits to Samos and Hieropolis in Phrygia, and intention to visit Alexandria, too. But most of the information we possess about Apuleius' life and career come predominantly from two sources: Apologia, his defence speech performed at the court of Sabratha, and the Florida collection. The latter contains most of Apuleian word forms and figures occurring nowhere else and provides us with many accounts of Carthaginian public life. Thus, Florida collection is an obvious choice also when it comes to progymnasmata. Most, if not all, of the 23 speeches excerpted in the collection were performed in front of the Carthaginian audience during the 160s when Apuleius seemed to have had a prominent position in the intellectual life of the city, i.e. certainly after Apologia and probably before the publication of his novel Metamorphoses. 25 The length and content of the fragments is very uneven -diverse themes are covered; some of the fragments are just short notes, while others appear to retain the length of a full speech.
There has been much discussion over the character and purpose of the collection which seems to have sprung especially from the fact that the actual collection we possess today is very probably not the same as the one published in Apuleius' times. 26 At first glance, the extant fragments might make an impression that they were really meant to provide a sort of model texts for students of rhetoric including most of rhetorical forms. This is also suggested by the analogous structure of the collection, where the fragments covering similar topics are put next to each other with longer and shorter fragments alternating. In addition, almost every fragment may be seen as an elaboration of some progymnasma. This fits well with Theon's recommendation to teachers in his treatise to use works of respected authors followed by particular examples of works suitable for different purposes: 27 21 Harrison (2000: p. 8); Sandy (1997: p. 8) infers that Apuleius' accounts in Florida (16.38; 18.38) refer to the priesthood of Aesculapius but accepts also Augustine's account of the office of sacerdos provinciae (August. Ep. 138.19). Lee (2005: p. 6 ) sums up the main arguments; contra Rives (1994: pp. 273 ff.) who assumes that Augustine wrongly identified the unspecified office Apuleius speaks of as sacerdos provinciae, arguing that Augustine did not know much more about Apuleius that we do today and may have been influenced by Apuleius' legendary reputation. He also points out that in Augustus' times there already was a decline of pagan cults, but not so of the imperial cult. To decide among these is impossible with the amount of evidence we possess but I am inclined to believe the first option or the possibility that he held both offices. 24 For the full account of his lost or fragmented works, see Harrison (2000: pp. 14-36) .
25 For the chronology of Apuleius' works with regards to Florida, see Lee (2005: pp. 5-6) . Apuleius' Treatment of Selected Progymnasmata in Florida
First of all, the teacher should collect good examples of each exercise from ancient prose works and assign them to the young to be learned by heart…
The model texts chosen by the teacher were memorized by students to provide them with a set of elegant expressions, figures, and rules of composition, they could always draw out from the treasury of their mind when needed. Quintilian, too, comments on the advantages of memorizing texts for the sake of rhetorical training: These principles are quite well applicable to the text of Florida, too. On the other hand, when one digs deeper to the fragments, it stands out clearly that the original speeches had a different purpose than solely to instruct students of rhetoric. It will be shown that they served rather to promote Apuleius' own ideas on language, style, and, especially on the relationship of rhetoric and philosophy, as well as to advertise his own paideia. Although Florida can certainly be classified as a work of epideictic oratory (as for its choice of topics and the use of poetic rhetorical figures), it should not mislead us to belittle it as a work whose single purpose was rhetorical decoration and display. Additionally, Lee (2005: p. 23 ) rightly notes that "not all rhetorical theorists agreed that epideictic had no greater function than entertainment" and stresses the practical aspects of epideictic oratory. When it comes to Florida, it is clear that at least some of the speeches were performed at a particular occasion or for a particular audience and that these had at least some impact on the civic life of Carthage. 29 The controversy between the first impression of a didactic text and the social and cultural implications it conveys is caused by the different aims of different collectors -first, of Apuleius himself or someone of his cultural milieu; second, of a later editor, perhaps a teacher striving to collect the examples of a good practice, as recommended by Theon.
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Acknowledging these, my intention is to approach the text as a personal insight into the mind of a prominent virtuoso speaker rather than a collection of mere rhetorical exercises. Therefore, the following analysis of the particular selected progymnasmata and their application in the particular fragments of the Florida collection cannot do without going beyond the superficial level. I will demonstrate the fact through the fragments 14, 20, and 15 consecutively. The topic evidently goes well in line with the general interest of Second Sophistic in the stories of Greek past. Rhetorically speaking, it can be classified as a typical example of a chreia, i.e. a brief anecdote usually conveying a moral message and connected to a famous figure from the distant Greek past. 33 In rhetorical handbooks, it is mostly put third in the sequence, only in Theon's treatise it is the very first progymnasma that students encounter. It could be used both in the earlier stages of education on a grammatical level, as well as in later stages as a platform for the more advanced techniques of elaboration. Apuleius elaborates on it altogether four times in Florida: twice in connection with famous Greek philosophers (namely Hellenistic Cynic Crates together with pre-Socratic Thales, as well as Protagoras and his pupil Euathlus), once when speaking about a famous musician Antigenidas living in the times of Alexander the Great, and once in relation with a renowned physician of the 2 nd -1 st cent. BCE named Asclepiades. After this, Apuleius continues with a more extensive re-narration of a well-known story of Crates marrying Hipparche, a girl who abandoned her rich parents and household and went to live with the unattractive and poor Crates in the streets of Athens: Nevertheless, Apuleius does not only blindly apply the rules of composition he was taught at school but adjusts it to his own purposes. In the first place, Apuleius does not make much of Theon's strict condemn of the use of shameful chreiai for rhetorical purposes, in fact, he deliberately chooses the most scandalous version of Crates and Hipparche's marriage story -consummation of the marriage in public -with details occurring in no other author: What is more, Apuleius' choice of words reveals a great deal of playfulness and irony. The Stoic concept of constantia is turned upside-down: the self-consistency when it comes to physical needs and the innocence of emotions (parallel to Greek εὐπάθεια) the term advocates is here used for the newlyweds' rational decision to consummate their marriage in public. Such a reversal of serious matters into a bawdy talk is, of course, exercised in a much greater extent in Metamorphoses but the Florida collection seems to foreshadow some basic concepts later applied in the novel.
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Apuleius does not only advocate his liking for the Cynic philosophers, he also manipulates the two abovementioned narratives so as to convey a broader moral message. The underlying philosophical notion is that one can obtain freedom only by rejecting all The language used in Apologia is very similar to that of Florida, e.g. the references to pera and baculum as the typical attributes of a true philosopher. Thus, it seems plausible that the purpose of both passages is the same -to present oneself as equal to the famous philosopher in terms of reticence.
There is yet another layer to the story, namely the question of the compatibility of marriage and philosophy. In this, Apuleius draws on a popular topic of moral philosophy − the idea of κυνογαμία which was notably discussed in Musonius Rufus' discourse on whether marriage is a handicap for the pursuit of philosophy. Let us have a look at Musonius' account of the story: 40 
Crates, although homeless and completely without property or possessions, was nevertheless married; furthermore, not having a shelter of his own, he spent his days and nights in the public porticoes of Athens together with his wife…
The motif of wealth rejection as the principal idea of the Cynics is echoed in fragment 22 of Florida, where Crates is pictured as Hercules. 41 This even made the earlier editors believe that the two fragments were originally the two parts of the same speech.
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It is highly probable that Apuleius worked with the same material in both speeches. Lee (2005: p. 133 ) even sees Florida 14 as an anticipation of later Metamorphoses when it comes to Crates' bodily functions. The echoing and re-working of one's own other writings is, in general, something Apuleius is very fond of.
There seems to be some logical continuation with the previous fragment 13 which is concerned about the place of philosophy and rhetoric in society, as well as the inseparability of the two. The key concept proposed in this fragment is that rhetoric is inevitably bound to the cultivation of virtue, whereas one cannot pursue philosophy without being able to speak well (there is no oratio without ratio and vice-versa). 43 However, the ordering of the fragments could be the work of a later excerptor with a different aim; therefore, this remains a mere assumption.
Another fragment constructed on a progymnasma, but conveying a deeper message, is fragment 20. In this case, there is even a higher level of elaboration, as Apuleius makes use of more than one type of progymnasma at once -he incorporates gnome and enkomion. Gnome, or maxim, is very similar to chreia in that it conveys a universal declarative message either recommending something or, conversely, condemning something. This similarity puts it among the very first progymmnasmata in the sequence, very close to chreia. The two are sometimes even completely blurred into a single exercise. However, unlike chreia, it never describes actions nor does it usually include the author of the saying. All focus is put on the statement itself, which is much more confident and less open to discussion than chreia. Gnome also appears in Florida 2, where Apuleius discusses a saying of Socrates to defend rhetoric's indispensability for philosophy. 44 As for the rhetorical exercise named enkomion, its composition required more advanced skills than that of chreia or gnome; accordingly, it was usually put somewhere in the middle of the sequence. The system of displaying one's qualities was very standardized. A praise usually started with the external aspects including good origin, family, education, wealth, reputation, sometimes even a good way of dying. After that, one was supposed to mention person's physical qualities like good health, strength, or beauty. Enkomia usually concluded with the ethical aspects of one's life, i.e. the actions which benefited others and the state or the person's pioneering role in something. Apuleius uses the form of enkomion altogether in four fragments. Three of these are the so-called proconsular speeches: fragment 8 is a laudation of an unnamed Carthaginian proconsul, fragment 9 praises another Carthaginian proconsul Severianus together with his son Honorinus, and fragment 17 applauds proconsul Scipio Orfitus.
Fragment 20, the fourth fragment containing enkomion, however, deviates from the abovementioned ones in that it is not connected to a particular occasion nor does it praise any local political figure. It loosely draws on the previous fragment and starts with a statement of "a wise man" (sapiens vir) on drinking wine: Although the author of the saying is not mentioned by name, we know that the maxim was traditionally attributed to Anacharsis, a legendary Scythian prince who lived among Greeks in the 6th century BCE and observed their customs to challenge their perception of the world. Harrison (2000: p. 126) supposes that his name is not mentioned by Apuleius because the Carthaginian audience was not acquainted with the sage; however, I suppose that the opposite is just as much plausible, i.e. the maxim and its author were so widespread that Apuleius found it unnecessary to cite his source. Anacharsis was traditionally regarded one of the Seven Sages and, in Hellenistic times, he became a kind of a medium through which moral and ethical concepts were conveyed. 46 In the time of Second Sophistic, he appears as a prototype of vir sapiens, whereas the emphasis is put on his outspokenness, which well agrees with the importance of rhetoric in this time. Apuleius' choice of historical figure is, no doubt, deliberate, as it seems that Anacharsis was seen as a kind of "wise man at a The Anacharsis' maxim is reflected in a tripartite division of education provided by litterator, grammaticus, and, finally, rhetor. This technique reminds us of the aforementioned treatises on progymnasmata, in which the composition of contrast is a very frequently recommended technique. 51 The continuity with the previous fragment is preserved again, as both Florida 19 and 20 are framed by the topic of wine, the former mentioning the medical use of wine, the latter using the wine-cups metaphor. Here Apuleius contrasts the wine-cups which lead to insanity to the cups of knowledge, which, on the contrary, lead to wisdom. In this, he speaks of himself and his own path to wisdom, the climax of which is the study of philosophy: By this, he stresses his own versatility in the noblest areas of human wisdom, while reminding his audience of his studies in Athens. The versatility in many fields of scholarly interest was one of the crucial ideals of sophistic orators − Philostratus, the biographer of some 2 nd century CE sophists, even appreciates it as the biggest mastery of all. He starts his praise of Dio of Prusa as follows: This was, no doubt, an ideal that Apuleius looked up to and strived to be praised for. Moreover, by putting philosophy at the climax of his list, Apuleius clearly demonstrates that he appreciates philosophy the most and wants to be treated as a philosopher.
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In the next part of the speech, he proceeds with particular examples of famous figures from the past and their areas of study only to conclude that he himself encompassed all of these: This part, in which Apuleius emphasizes the universal nature of his literary versatility and compares it to that of famous intellectuals, is often pointedly called laudes Apulei and it is indeed laudatio sui ipsius in all the aspects important for an ex tempore orator. A similar strategy, though due to different reasons, is applied in Apologia. Here Apuleius draws a parallel between himself and the famous figures from the past on the basis of the accusations of magical practices − the idea is that the wise men must often face such accusations because their knowledge is often misunderstood as supernatural powers: He underlines that if he did not succeed completely in all the above-mentioned areas, he should be praised for his good intentions only. In this, he clearly leans on the Stoic conception of voluntas and its significance to moral responsibility.
58 Apuleius' line of argumentation is that if the bad intentions can be punished even when there was no action, then the good will should be praised, too, even if it was not realised in deeds. This self-praise is then elegantly transformed into a praise of the city, often called or the educated ones, and Apuleius himself. 60 To flatter Carthage, an impressive poetic tricolon is used praising its erudition and culture. A special emphasis is put on the Roman character of the province -the audience is addressed as togati, which may have referred merely to the local officials but also to the audience as a whole. Furthermore, Apuleius uses both Greek and Latin terms Musa and Camena when describing Carthage to stress not only his own bilingualism, but perhaps also the Greco-Latin bilingualism of the whole province, at least, when it comes to intellectual elite. Carthage as Africae Musa then points to the leading role of the city in the cultural cultivation of Africa Proconsularis. 61 Florida 15, the last fragment discussed in this paper, is one of the longest fragments of the collection. 62 It opens with two ekphraseis: first, the island of Samos, the native land of Pythagoras, is described; after that, there is a more elaborate description of the statue displayed in its temple of Juno: The teachers of rhetoric describe ekphrasis as a vivid evocation of places, events, periods of time, or inanimate objects. In line with Apuleius' account, ekphraseis were typically composed on the works of visual art, i.e. statues, paintings, the works of craft, as well as on the items of everyday use, as e.g. the famous ekphrasis of the Cloak of Jason in the Argonautika written by Apollonius of Rhodes. 64 The essential element of this form was to create the impression of wonder and amazement. 65 This was closely tied to another typical feature of ekphrasis − the notion that the perfection of a work of art is, in fact, based on the deception of senses. The language of ekphraseis usually points at this by referring in various ways to the illusory nature of the object described. Consequently, the goal of an ekphrasis was to imitate the perfection of a piece of art by the same deception of senses, i.e. to describe it in such a way that it seemed almost present before one's eyes.
Apuleius The phrases like putes, credes, or videtur well agree with the principal goal of this rhetorical form, i.e. to make the reader or the audience feel as if the described work of art were really present at the place. In Callistratus, too, the deceiving nature of an exquisite piece of art is stressed throughout the whole description. In this way, the visual 66 Both were published in the Loeb edition of Fairbanks (1931 In Apuleius, this is closely related to the idea of rhetoric as a figurative art of representation next to the visual arts and the tension between the two. As Lee (2005: p. 88 ) puts it, language mirrors life; therefore, it is confronted with the same challenges as visual arts − it is subject to imitation and mistreatment. This reminds us of Florida 7, in which Apuleius mentions the edict of Alexander the Great limiting the number of artists permitted to represent him followed by a wish that a similar edict is produced when it comes to philosophy in order to get rid of false charlatans of knowledge: Harmon (1925: Vol. IV, pp. 267, 295) .
70 Apul. Flor. 7.9-10. The topic of unworthy imitation is echoed in fragment 9, which starts with Apuleius' address towards his "invisores". Language is again described as a process of representation reminiscent of visual arts and is also judged according to similar criteria; see e.g. the verbs of artistic consideration like examinatis, pensiculatis, or comparatis. The point of this fragment clearly is Apuleius' self-promotion and self-classification as one of the "initiates" of Plato and a well-educated cosmopolite man. Analogously to Apuleius vester used in his praise of Carthage, Apuleius chooses the pronoun noster when referring to Plato; thus, a close link is drawn between himself and the famous philosopher. Simultaneously, his personal liking for exotic cults and rites is supported by the historical connection between Platonic philosophy and the eastern wisdom.
To conclude, almost each fragment of Florida can be analysed with similar results, since almost all speech fragments are constructed on some progymnasma or a combination of more progymnasmata. However, despite the fact that the tone of the fragments is usually given by a conventional topic elaborated through some of these exercises, the real purpose and message of the fragments have to be searched for between lines. Apuleius uses the common rhetorical exercises as a tool for conveying his own ideas on language, style, philosophy, and rhetoric. The unifying theme of the fragments is, no doubt, Apuleius' emphasis on the role of language in human wisdom and on the importance of language to philosophy with regard to living a moral life. This has to do both with the general tendency of his age as well as with his own conceit of rhetoric and philosophy intertwined formulated in the phrase philosophi ratio et oratio. 80 The atmosphere of the fragments is clearly Middle Platonist with a flavour of the topics popular in Second Sophistic like the stories of great Greek past, exotic lands, and habits.
Another facet of the collection is the demonstration of Apuleius' paideia, rhetorical finesse, and literary versatility. This is done either by direct references to his studies or particular knowledge, or indirectly by the use of "unlooked for and unexpected words" 77 Both Quintilian (Inst. 10.1) and Gellius (NA 20.50 .2) commonly use the term meditationes when speaking of rhetorical exercises. See also Lee (2005: p. 144 
